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You Can Use Creative Thinking 
Skills and Still Address State 

Standards

• Creative Problem Solving
– Future Problem Solvers, Destination Imagination

• Synectics – Analogy and Metaphors
• Creative Dramatics
• Scamper
• Divergent Thinking and taking risks

Presenter
Presentation Notes
De Bono’s Six Thinking Hats: The de Bono Hats system is a thinking tool for group discussion and individual thinking. Combined with the idea of parallel thinking which is associated with it, it provides a means for groups to think together more effectively, and a means to plan thinking processes in a detailed and cohesive way. SCAMPER: Substitute, Combine, Adapt, Modify, Magnify, Minify, put to other uses, eliminate, reverse, rearrange.



De Bono’s Six Hats
• The Six Thinking Hats (or modes)
• The White Hat
• The White Hat calls for information known or needed.
• The Red Hat
• The Red Hat signifies feelings, hunches, and intuition.
• The Black Hat
• The Black hat is judgment—the devil’s advocate
• or why something may not work.
• The Yellow Hat
• The Yellow hat symbolizes brightness and optimism.
• The Green Hat
• The Green hat focuses on creativity: the possibilities,
• alternatives, and new ideas.
• The Blue Hat
• The Blue Hat is used to manage the thinking process.



De Bono’s Six Hats
• After your team learns the skills behind the
• Six Thinking Hats® system, they’ll:

• Hold critical meetings without emotions or egos
• making bad decisions
• Avoid the easy but mediocre decisions by

knowing how to dig deeper
• Increase productivity and even more important –

be more effective
• Make creative solutions the norm
• Maximize and organize each person’s thoughts
• and ideas
• Get to the right solution quickly and with a

shared vision



The Schoolwide Cluster Grouping Model: 
Enfranchising Gifted Children During Lean 

Financial Times
Dina Brulles

Paradise Valley Unified School District
Coauthor of The Cluster Grouping Handbook

• Each grade level has a “gifted strand” 
• Teacher training available for all

– Flexible grouping
– Differentiation
– Continuous progress
– Intellectual peer interaction
– Continuity
– Teachers with specialized training



dbrulles@pvschools.net

• Assessment done in the Spring
• Approximately 20% gifted in class (10 

max)
• Don’t cluster gifted with the lowest (not 

good role models, able to make intuitive 
leaps)

• ELL recommendation when language 
acquisition occurs at rapid rate



Developing Talents and Improving Student 
Achievement Among Traditionally 

Underrepresented Populations

• Marcia Gentry
• JAVITZ Research Scale-Up Project 2009-

2014
– An Experimental Investigation Scaling-up the 

Total School Cluster Grouping Model
– Goal to meet the needs of students identified 

as gifted, while also improving teaching, 
learning, and achievement of all students.



Total School Cluster Grouping: A comprehensive, 
research-based plan for raising student 

achievement and improving teacher practices
• Similar to Winebrenner and Brulles’s concept, but Gentry 

counters that an entire classroom can be made up of 
gifted if the numbers warrant it.

• Identification occurs yearly on the basis of student 
performance.

• Identification encompasses the range of low-achieving to 
high-achieving students, with all student achievement 
levels identified.

• The classroom(s) that contain clusters of high achievers 
contain no above average achieving students, as these 
students are clustered into other classrooms



Gentry Continued….
• Some classrooms may contain clusters of special needs 

students with assistance provided to the classroom 
teacher

• Teachers may flexibly group between classes or among 
grade levels as well as use a variety of flexible grouping 
strategies within their classrooms.

• All teachers receive professional development in gifted 
education strategies and have the opportunity for more 
advanced education in gifted education and talent 
development through advanced workshops, 
conferences, and coursework (Brulle’s model offers it to 
gifted cluster teachers and relies on parent and intrinsic 
motivation for other teachers to participate)

• Teachers are selected by colleagues to provide 
instruction to gifted cluster.



SEM-R
Schoolwide Enrichment Model-Reading

Unniversity of Connecticut



Ways to incorporate SCAMPER







• Current research indicates that many 
talented readers have already mastered 
the majority of comprehension skills but 
are often required to study them again as 
part of the regular curriculum. The SEM-R 
was developed to increase reading 
challenge and enjoyment in all students, 
but one important goal of this approach is 
to challenge talented readers. 



SEM-R
http://www.gifted.uconn.edu/SEMR/about/tal

ented-readers.html

• Talented readers have responded well to 
• high interest literature geared toward the students' reading levels 

rather than age (Renzulli, 1977), 
• instruction geared toward the students' strengths (Renzulli & Reis, 

1985; 1997) 
• focus on developing higher level comprehension skills (Collins & 

Kortner, 1995) 
• use of higher level questioning and opportunities to incorporate prior 

knowledge in reading experiences 
• book discussions can also provide talented readers with the 

opportunity to interact with intellectual peers and to discuss their 
ideas in greater depth 

• reading conferences facilitated by a teacher and focused on themes 
and ideas rather than on facts and plot summaries (Halsted, 1990). 



Districts, Buildings, & 
Classrooms:Maximizing the Power 

of Differentiation

Virginia Burney, Ph.D.
vhburney@bsu.edu

Kristie Speirs Neumeister, Ph.D.
klspeirsneum@bsu.edu

2009





Classroom Differentiation

16% 
differentiated 
activities

84% Not differentiated for gifted



Remainder 
24.75 days 14%



No In-Depth Training

No Systemic Process

No Account-ability



Teacher 
1B

Teacher 3B

AA -4

Ave -16





















Differentiated Classroom Observation 
Scale Protocol - Revised

1. Preparation: Before doing the observation, the observer will contact the teacher to find a 
time that is convenient for the observation. The following will need to be arranged before 
the observation date: 

• Permission to observe from teacher 
• Copy of lesson plan - let the teacher know in advance what types of things to include or if 

there is a particular format to use 
• Teacher will visually identify targeted group of students in classroom (with color-coded 

name tags or teacher’s chosen strategy) 
• Teacher is made aware that there is a brief (5 minutes or so) pre-observation interview, 

and a short post-observation debriefing. 
2. Pre-Observation Interview - Review Lesson Plan before the interview. For the 

interview, use questions/ record answers on the DCOS Scoring Form - This is an 
informal interview that is merely to gain essential descriptive information in order to 
inform the observation.

3. Classroom Observation and Scoring - Use the Instructional Activity Codes below and 
on the next page to assist in recording what is seen in the observation during 5 - 10 
minute segments. Use the DCOS Scoring Form to record the codes and assessments. 
There are 5 other questions on the Scoring Form to complete during this phase as well. 

4. Post-Observation Debriefing - Follow directions on the DCOS Scoring Form 
5. Reflection - Add final comments after leaving the classroom. 



Differentiated Classroom Observation Scale 
Protocol - Revised

Codes for Levels of Engagement, Activity, Learning Director, & Classroom Management 
These are global ratings for each 5-minute segment. Thus, each segment will have only one rating for 

each of these domains, the rating that is most representative of that time period for that group. 

Student Engagement

L – Low engagement = 
20% or fewer of students 
engaged in learning 
M – Moderate 
engagement = 21 – 79% 
of students engaged in 
learning

H – High 
engagement = 80% 
or more students 
engaged in learning 

Cognitive Activity

Remember 
Understand 
Apply 
Analyze 
Evaluate 
Create 
Ratings are made in each 
segment following the 
given scale: 
1 – Not evident 
2 – Evident 

3 – Well-represented

“Learning Director”

Who directs the learning, 
or makes the decisions 
about the learning 
activities. 
Use the following scale 
for making your segment 
ratings for the identified 
groups: 
1 – Teacher directs all 
learning. 
2 – Teacher directs most 
learning. 
3 – Teacher and student 
share learning decisions 
4 – Student directs most 
learning 
5 – Student directs all 
learning 

Classroom 
Management
Students were on task 
and productive. Group 
procedures were clear, 
established, and 
understood by the 
students. 
Ratings are made in each 
segment following the 
given scale: 
L – Low - Students 
unclear on tasks 
M – Moderate - Some 
wasted time 
H – High - Students on-

task
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